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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  This document will be reviewed annually, but the outcomes are aimed to be 
achieved within a 3 year period. 

School overview 

Detail Data 

School name All Saints Benhilton CoE 
Primary School.  

Number of pupils in school  465 

Proportion (%) of pupil premium eligible pupils 13% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021 - 2024 

Date this statement was published November 2021 

Date on which it will be reviewed December 2022 

Statement authorised by Headteacher, SLT and 
governors.  

Pupil premium lead John Belardini  

Governor lead Mrs Solly  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £81010 

Recovery premium funding allocation this academic year 

Total: £28757 

Spent: £27321  

Balance remaining 
£1436.  

Pupil premium funding carried forward from previous 
years. 

£0 

Total budget for this academic year £82446 
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Part A: Pupil premium strategy plan 

Statement of intent 

At All Saints Benhilton we are collectively ambitious, all staff and governors accept 

responsibility for ‘socially disadvantaged’ children and are committed to meeting their 

pastoral, social and academic needs within a caring and nurturing environment. Such 

an approach is bespoke to the needs of our pupils here at All Saints Benhilton, not only 

by focusing on appropriate subject specific knowledge, skills and understanding as set 

out in the National Curriculum, but by modelling the virtues given to us by Christ and by 

developing individual and collaborative learning experiences, a positive growth mindset 

and a sense of responsibility. We strive to achieve this within a Christian context, by 

ensuring that each and every child is nurtured and inspired through knowledge and 

faith and can live ‘Life in all its fullness’ (John 10:10). Taking a holistic view to teaching 

and learning, with the purpose of diminishing the attainment and progress gap 

compared to non-disadvantage pupils. We hope to enrich the lives of our pupil 

premium children by providing them with the same opportunities as their peers, to 

enable each pupil to fulfil their individual potential and foster a love of learning. This is 

so that when PPG children leave All Saints Benhilton, they feel confident, have wisdom 

and skills that enable them to be ready and feel prepared for their next steps in 

schooling.   

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Continuous lockdowns and burst bubbles have meant our PPG children 
(who were already disadvantaged) have missed key learning and the 
gap amongst their peers for attainment and progress is widening.  There 
was a clear correlation between lack of engagement with online learning 
and PPG children, despite such children having access to technology 
through the schools resources.    

2 The emotional well-being of vulnerable PPG children and their families 
continues to be an ongoing concern, as such there is a disparity 
between PPG attendance and their peers with the whole school target 
of 97%. 

3 55% of children on the PPG register have additional needs (SEN, EAL 
or SEN& EAL), affecting the four main areas of learning e.g. Cognition 
and Learning, Communication and Interaction, Physical / Sensory and 
Social Emotional and Mental Health.   
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4 A high proportion of PPG children or families are vulnerable or suffer 
from ill health, therefore PPG children are not being provided with the 
same opportunities as their peers. 

5 Attendance of disadvantaged pupils is marginally lower than that of non-
disadvantaged pupils (albeit this has improved). Low attendance would 
impact on academic achievement and attitudes towards learning.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Quality of teaching for all. 

For children eligible for Pupil 
Premium to have developed skills 
and knowledge that were gaps 
from their prior learning, thus 
enabling them to access age 
appropriate learning in order to 
make good or strong progress. 

• Recovery curriculum to be provided daily by 
class teachers to address misconceptions 
promptly, to ensure progress within a lesson and 
across a series of lessons, and to extend learning 
for those who are high attainers.  
• Precision Teaching for identified individuals 
where a specific skills gap is inhibiting progress. 
• Identified children to attend appropriate inter-
ventions if this model of support meets their 
needs better than Precision Teaching or recovery 
curriculum support. 
• Relevant whole school CPD and training - IN-
SET days, TA and staff meetings. 
• PPG children being identified on class provision 
maps and individual provision maps, being up-
loaded to Provision Mapping. Every intervention 
will have a start and end grade to demonstrate 
progress over time in terms of meeting the inter-
vention outcomes.  
• Training and implementation for new assess-
ment tools, Aspire Tracker and NFER.  
• Where appropriate, seek external support from 
professionals to support individual children on a 
1:1 basis and to deliver whole school training.  
• Termly pupil progress meetings and learning 
walks to scrutinise data, moderate amongst peers 
and monitor teaching and learning.  
• School Improvement Plan (SIP) 2021 – 2022 
highlights targeting PPG learners across the 
school to enable them to attain and progress 
alongside their peers. 

• Specific Speech and Language CPD for Early 
Years staff, delivered by an NHS therapist so 
that early intervention can be deployed within 
the Early Years.  
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• Whole school CPD on Talk for Writing. To 
develop knowledge and understanding of the 
Talk for Writing programme. Systematically 
apply the Talk for Writing approach across KS1 
and KS2 so that this is embedded within our 
teaching practice.  

Targeted support. 

For children eligible for Pupil 
Premium, to receive ongoing 
research based interventions for 
the four areas of learning, in order 
to support disadvantaged pupils 
catch up on missed teaching and 
learning. Thereby diminishing the 
gap amongst peers and 
accelerate progress from 
individual starting points. 

• Use of catch-up programmes and interventions 
that are proven effective – that include 
assessments and targeted support e.g. Clicker, 
Switched on Reading, Nessy, Accelerated 
reader, Times Table Rockstars, Nurture Group 
Provision, Boxall Profiles etc...  

•Continued use of immediate feedback and 
marking within lessons, staff to be aware and 
know their PPG children and target these 
specifically.  

• Additional interventions provided by the 
SENCO and other SLT members, targeting 
children across the school in a small group or 
1:1 environment. 

• As a NTP school, continued access from other 
NTP providers e.g. EMT, so that more PPG 
children can receive tuition in a small group from 
a qualified external teacher, supporting their 
writing.  

• Research based interventions e.g. Zones of 
Regulation as a whole school approach, Lego 
Therapy, Drawing and Talking, Precision 
Teaching, Black Sheep Press, Colourful 
Semantics etc... to be deployed and evidenced 
on Provision Mapping. New members of staff to 
receive training from external professionals.  

• In addition to the HLTA working one afternoon 
a week with PPG children 1:1, employing an 
additional TA to work 1:1 three afternoons a 
week across the school with a particular focus 
on reading and writing.  

Other approaches. 

For children eligible for Pupil 
Premium to have improved 
SEMH. Such children will be able 
to communicate their feelings, 
emotions and develop strategies 
to regulate better within school, 
therefore improving learning 
behaviours and attitude towards 
learning. 

• Where appropriate, children to have access to 
the ELSA room and receive ELSA support on a 
1:1 basis from a trained adult. The same 
principle for the Nurture Group and nurture 
room. Ensuring staff who deliver these specialist 
interventions, remain up to date with their 
training and are overseen by the SENCO. 

•When constructed, children will be able to 
access the sensory room when they are feeling 
overwhelmed and need to deescalate. 

• Following identification and assessment, 
children to receive appropriate SEMH provision 
to meet their needs e.g. Drawing and Talking, 



 

5 

ELSA, Lego Therapy, Nurture Group Provision, 
Peer Mediation, Restorative Justice, Fun friends 
and Teacher and TA mentors. 

• Class teachers to teach their children self-
regulation, calming strategies and regularly 
practise these as part of whole class teaching 
and incorporate into their everyday practice.  

• Pupil voice surveys, with a specific focus on 
attitudes towards school and learning.  

• All extra-curricular activities (before or after 
school clubs) run at either a 

reduced or no cost to PPG parents - ensuring 
access for all pupils to a wide range of 

high quality sporting and arts experiences. 

• Financial support to purchase uniform, clothing 
for dress up days or other whole school 
activities. 

• Financial support for trips to enhance 
academic, personal and social development. 

• The schools family support worker to support 
PPG parents, sign posting them to external 
agencies where appropriate. 

• School to run “Tecki Brecki” free of charge to 
PPG parents. This will be an early morning 
breakfast club for PPG families, so that children 
have the opportunity to have a nutritious 
breakfast and complete their online homework.  

• Whole School curriculum enriching events e.g. 
African drumming sessions, Sutton Skills 
workshops and extra-curricular clubs that are led 
by staff e.g. Cooking club, PPG children will be 
given priority over their peers.  

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £36,250  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

• Recovery curriculum to be 
provided daily by class 

The Education Endowment 
Foundation (EEF) Guide To The Pupil 

1,2 and 3 



 

6 

teachers to address 
misconceptions promptly to 
ensure progress within a 
lesson and across a series of 
lessons, and to extend 
learning. 

• Continued use of immediate 
feedback within lessons. 
Children to respond with 
purple pen to demonstrate 
immediate feedback / 
progress. Whole school 
approach / change in marking 
and feedback policy – see 
website.  

• Precision Teaching for 
identified individuals where a 
specific skills gap is inhibiting 
progress. 

• Identified children to attend 
appropriate interventions if 
this model of support meets 

their needs better than 
Precision Teaching or 
recovery curriculum support 
e.g. pop up or pre teaching.  

• Relevant whole school CPD 
and training - INSET days, 
TA, LSA and staff meetings. 
Additionally, professional 
development, recruitment and 
retention support for early 
career teachers. 

• PPG children being 
identified on class provision 
maps and individual provision 
maps, such data being 
uploaded to Provision 
Mapping.  

• Training and implementation 
for new assessment tools, 
Aspire Tracker and NFER.  

• Where appropriate, seek 
external support from 
professionals to support 
individual children on a 1:1 
basis and to deliver whole 
school training.  

• Termly pupil progress 
meetings and learning walks 

Premium (2019) states “Spending on 
improving teaching might include 
professional development, training 
and support for early career teachers.” 
The guide built on this point by 
explaining, “Ensuring an effective 
teacher is in front of every class, and 
that every teacher is supported to 
keep improving, is the key ingredient 
of a successful school and should 
rightly be the top priority for Pupil 
Premium spending. The best available 
evidence indicates that great teaching 
is the most important lever schools 
have to improve pupil attainment. 
Ensuring every teacher is supported 
in delivering high-quality teaching is 
essential to achieving the best 
outcomes for all pupils, particularly the 
most disadvantaged among them. It is 
important that schools consider how 
children learn, how they develop 
knowledge and skills, and how they 
can be supported to lay firm 
foundations for later learning. 
Teaching approaches that ensure 
long-term retention of knowledge, 
fluency in key skills, and confident use 
of metacognitive strategies are 
crucial. These are fundamental to 
learning and are the ‘bread and butter’ 
of effective teaching.”  

In addition, a wealth of research and 
literature supports this evidence. 
Pennebaker (2014) explains that in 
the history of the study of learning, the 
role of feedback has always been 
central: “When people are trying to 
learn new skills, they must get some 
information that tells them whether or 
not they are doing the right thing. 
Learning in the classroom is no 
exception. Both the mastery of 
content and, more importantly, the 
mastery of how to think require trial-
and-error learning.” SecEd (2021) 
also noted that “Effective feedback is 
perhaps the most crucial aspect of 
high-quality teaching and has a real 
impact on pupil progress. Ofsted 
recognises that effective feedback 
gives students the tools to develop 
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to scrutinise data, moderate 
amongst peers and monitor 
teaching and learning. 

• Peer reviews from other 
primary schools within the 
Local Authority and the 
SENCO cluster, with a 
particular focus on inclusive 
practice.  

• Specific Speech and 
Language CPD for Early 
Years staff, delivered by an 
NHS therapist so that early 
intervention can be deployed. 

• EYFS staff to undertake and 
implement the Nuffield Early 
Language Intervention (NELI) 
programme – CPD. 

• Whole school CPD on Talk 
for Writing. To develop 
knowledge and understanding 
of the Talk for Writing 
programme. Systematically 
apply the Talk for Writing 
approach across KS1 and 
KS2 so that this is embedded 
within our teaching practice. 

their subject knowledge, which in turn 
contributes to their success in the 
classroom and beyond.” 

Consequently, All Saints Benhilton 
staff view themselves as reflective 
research based practitioners, which 
has meant we have adopted this 
pedagogy in order to meet the needs 
of the children using a whole school 
approach, which is rooted in evidence 
and underpinned by theory i.e. Paulo 
Freire and his view on participation as 
a key instrument in children’s learning.  

 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 26750 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

• Use of catch-up 
programmes and 
interventions that are proven 
effective – that include 
assessments and targeted 
support e.g. Clicker, Switched 
on Reading, Nessy, Times 
Tables Rock Stars, 
Accelerated reader, Nurture 
Group, Boxall Profiles etc... 
Ensuring staff who deliver 
these specialist interventions, 
remain up to date with their 

The Education Endowment 
Foundation (EEF) Guide To The Pupil 
Premium (2019) notes “Evidence 
consistently shows the positive impact 
that targeted academic support can 
have, including on those who are not 
making good progress across the 
spectrum of achievement.  This is 
likely to be a key component of an 
effective Pupil Premium strategy” 

Achieving For All (2019), also noted 
that Ofsted recognise the importance 
of “Pre teaching immediately before a 

1,2,3 and 5 
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training and are overseen by 
the SENCO. 

• Continued use of immediate 
feedback and marking within 
lessons, staff to be aware of 
PPG children and target 
these specifically in line with 
the SIP. 

• Additional interventions 
provided by the SENCO and 
other SLT members, targeting 
children across the school in 
a small group or 1:1 
environment. 

• As a NTP school, continued 
access from other NTP 
providers e.g. EMT, so that 
more PPG children can 
receive tuition in a small 
group from a qualified 
external teacher, supporting 
their writing.  

• Deploying research based 
interventions e.g. Zones of 
Regulation (whole school 
approach), Lego Therapy, 
Drawing and Talking, 
Precision Teaching, Black 
Sheep Press, Colourful 
Semantics etc... to be 
evidenced on Provision 
Mapping. New members of 
staff to receive training from 
external professionals.  

• To ensure we have a 
sufficient number of staff 
trained to deliver ELSA, 
Drawing and Talking and the 
Nurture group so that 
sessions are consistent.  

• In addition to the HLTA 
working one afternoon a week 
with PPG children 1:1, 
employing an additional TA to 
work three afternoons a week 
with PPG children across the 
school.  

• Where appropriate, using 
Adapt to Learn (private ASD 
service) and other external 
professionals to target 

lesson to ensure that essential 
concepts or vocabulary are activated 
prior to a lesson for a group of 
learners making slower progress or 
with particular needs.” In addition, 
Ofsted also noted “Small group ‘pop-
up’ interventions used when a teacher 
identifies a misconception that needs 
addressing immediately within or after 
a lesson.” Therefore, the targeted 
support and subsequent interventions 
must ensure that the interventions are 
designed to enable access to the 
curriculum (rather than limiting 
access). 

Based on the EEF Teaching and 
Learning Toolkit, on average, small 
group tuition can impact children by 
+4 months and 1:1 tuition by +5 
months. Furthermore, the EEF 
Teaching and Learning Toolkit shows 
that Oral language interventions have 
a very high impact, with an increase of 
+6 months. Such interventions are 
based on the notion that 
comprehension and reading skills 
benefit from explicit discussion of 
either content or processes of 
learning, or both. Oral language 
interventions aim to support learners’ 
use of vocabulary, articulation of ideas 
and spoken expression. Such 
approaches might include: 

- Targeted reading aloud and book 
discussion with young children; 

explicitly extending pupils’ spoken 
vocabulary; the use of structured 
questioning to develop reading 
comprehension; and the use of 
purposeful, curriculum-focused, 
dialogue and interaction. 

- Oral language interventions have 
some similarity to approaches based 
on Metacognition (which makes 
talking about learning explicit in 
classrooms), and collaborative 
learning approaches which promote 
pupils’ interaction in groups. 

Kuypers (2011) acclaimed the Zones 
of Regulation provides a common 
language and compassionate 



 

9 

children 1:1 or in a small 
group.  

• Continued use of pre 
teaching and “pop up” 
interventions (see previous 
strategy), ensuring children 
do not miss more than two 
worships in a week to enable 
a broad and balanced 
curriculum.  

• Continue to implement 
Sounds Write, both as an 
intervention and whole class 
teaching.  

 

framework to support positive mental 
health and skill development for all, 
while serving as an inclusion strategy 
for neurodiverse learners. The 
framework is designed to help move 
students toward more independent 
regulation while also honouring and 
respecting each student and their 
unique self.    

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing)  

Budgeted cost: £19,500 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 
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• Purchasing Chromebook 
for every new successful 
PPG applicant. This was 
well received by children 
and parents last year. 

• Whole school initiative, 
offering £50 to families to 
spend within school e.g. 
uniform, stationery, trips 
etc... if their child has 100% 
attendance for a term. This 
boosted PPG children’s 
attendance last academic 
year.  

• Children to have access to 
the ELSA room and receive 
ELSA support on a 1:1 basis 
from a trained adult. The 
same principle for the 
Nurture Group and nurture 
room. Ensuring staff, who 
deliver these specialist wave 
3 interventions, remain up to 
date with their training. 

• When constructed, children 
will be able to access the 
sensory room when they are 
feeling overwhelmed and 
need to deescalate / 
regulate their emotions.  

• Following identification and 
assessment, children to 
receive appropriate SEMH 
provision to meet their 
needs e.g. Drawing and 
Talking, ELSA, Lego 
Therapy, Nurture Group 
Provision, Peer Mediation, 
Restorative Justice, Fun 
friends, Teacher and TA 
mentors etc... 

• Class teachers to teach 
their children self-regulation, 
calming strategies and 
regularly practise these as 
part of whole class teaching 
and incorporate into their 
everyday practice.  

The Education Endowment 
Foundation (EEF) Guide To The 
Pupil Premium (2019) asserts 
“Wider strategies relate to the 
most significant non-academic 
barriers to success in school, 
including attendance, behaviour 
and social and emotional support. 
While many barriers may be 
common between schools, it is 
also likely that the specific 
features of the community each 
school serves will affect spending 
in this category.” Post lockdowns 
and during the pandemic, the 
children’s SEMH remains an 
ongoing area of concern within 
the school and barrier to learning, 
especially amongst PPG children. 
Anna Freud champions for, 
“Placing an emphasis on pupil 
wellbeing, creates outstanding 
outcomes for children and young 
people in education” There is 
overwhelming evidence and 
research to demonstrate the 
impact of therapeutic 
interventions, such as Drawing 
and Talking, ELSA, Lego 
Therapy, Nurture Group Provision 
and Play Therapy. Queens 
University Belfast (2016) found 
from their evaluations, clear 
evidence that Nurture Groups and 
other SEMH interventions are 
highly successful in its primary 
aim of achieving improvements in 
the social, emotional and 
behavioural skills of children from 
deprived areas exhibiting 
significant difficulties. 
Consequently, in order to achieve 
(within this strategy) i. Quality of 
teaching for all and ii. Targeted 
Support, the children will need 
their primary SEMH needs met in 
a nurturing way, before the 
academic progress and 
attainment can be made. 

The research study completed by 
Newcastle University and Nat 
Cen (2016) demonstrated that 

2,3,4 and 5 
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• Pupil voice surveys, with a 
specific focus on attitudes 
towards school and learning.  

• All extra-curricular 
activities (before or after 
school clubs) run at either a 
reduced or no cost to PPG 
parents - ensuring access 
for all pupils to a wide range 
of high quality sporting and 
arts experiences. 

• Financial support to 
purchase uniforms, clothing 
for dress up days or other 
whole school activities. 

• Financial support for trips 
to enhance academic, 
personal and social 
development 

• The schools family support 
worker to support PPG 
parents, sign posting them 
to external agencies where 
appropriate. 

• Annually, an early morning 
breakfast club “Tecki Brecki” 
for PPG children, so that 
they have the opportunity to 
have a nutritious breakfast 
and complete their online 
homework, free of charge.  

• Whole School curriculum 
enriching events e.g. African 
drumming sessions, Sutton 
Skills workshops and extra-
curricular clubs that are led 
by staff e.g Cooking club, 
PPG children will be given 
priority over their peers. 

“Teachers, parents and children 
identified a range of positive 
outcomes from participation in 
after school clubs, including 
increases in confidence, self-
esteem and fitness, as well as 
providing opportunities for new 
experiences, socialising and 
enjoyment.” This was further 
supported by The Guardian, who 
commented on Newcastle 
Universities research “The study 
of 6,400 children in England 
found that those who took part in 
organised sports and physical 
activities at the ages of five, 
seven and 11 were almost one 
and a half times more likely to 
reach a higher than expected 
level in their Key Stage 2 (KS2) 
maths test at the age of 11.” 

The DfE guidance Improving 
School Attendance Advice, has 
been informed by engagement 
with schools that have 
significantly reduced levels of 
absence and persistent absence. 

Contingency fund for acute 
issues. 

Based on our experiences and 
those of similar schools to ours, 
we have identified a need to set a 
small amount of funding aside to 
respond quickly to needs that 
have not yet been identified. 

1,2,3,4 and 5 
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Total budgeted cost: £ 82500 

 

Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Previous Academic Year   2020 -2021 

i. Quality of teaching for all 

Desired 

outcome 

Chosen 

action/approach 

Impact: Did you meet the 

success criteria? Include 

impact on pupils not eligible 

for PP, if appropriate 

Lessons learned  

(and whether you will 

continue with this approach) 

To develop a 

robust “catch 

up” curriculum 

that 

addresses 

and meets the 

needs of all 

disadvantaged 

pupils. 

 

 

 

 

 

 

 

 

From September 2020, 
it is essential that as a 
school, we assess for 
gaps before moving for-
ward with the relevant 
Year group curriculum. 
Therefore, the first two 
weeks of learning (at 
least) will be PSHE 
(Jigsaw) focused and 
assessments will take 
place within that frame-
work. Assessment must 
be designed around the 
statements on Target 
Tracker from the previ-
ous year that remain 
black i.e. the core con-
tent and skills that most 
pupils should have ac-
quired in their previous 
year, but may now 
have missed.  
Assessments must not 
look like assessment 
from the child's per-
spective or summative 
in nature, and must be 

Historically, throughout the 
various lockdowns staff have 
supported families by:  
● Dropping off physical re-
sources for learning and well-
being resources – creating a 
dedicated page on the school 
website to support SEMH and 
SEN needs.  
● Encouraging as many dis-
advantaged children to come 
in as possible. We prioritised 
school access to PPG chil-
dren, key workers and EHCP 
children, to ensure they still 
had access to a high quality 
education face to face. 
● Nurture, ELSA, Drawing 
and Talking practitioners, 
SENCO and other members 
of staff made regular phone 
calls/google meets with chil-
dren and parents/carers.  
● Providing consultations with 
the school EP for parents 
who were struggling with the 
home learning and child en-
gagement.  

Spring term (in house) data 

across the school indicated 

PPG children on average 

were under performing 

compared to their peers for 

Reading, Writing and Maths. 

Such data has improved, 

based on Summer term 

assessments. This infers 

that long-term provision and 

strategic planning will be an 

ongoing area to work on for 

PPG children, in order to 

diminish the gap amongst 

their peers. Moving forward, 

from September 2021 we 

will continue to plan for gaps 

that were missed from the 

previous year, using 

Curriculum Maestro from 

Cornerstones. Other 

documents such as 

Curriculum Prioritisation 

have also been incorporated 
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designed to inform 
teachers about any 
gaps so that planning 
can inform coverage 
over the coming year. 
This will aid with the 
identification of children 
requiring catch-up pro-
vision. Staff to create 
engaging activities that 
will allow diagnostic as-
sessments.  
Explore the potential of 
a whole-school curricu-
lum that may support.  

Employment of 

Educational Lead 

Teacher to work with 

pupils in all year 

groups. To deliver a 

bespoke and pupil 

centred curriculum to 

reduce the impact on 

lost educational hours. 

● Family Support Worker - 
regular phone calls to support 
parent and child wellbeing. 
● Resources sent home to 
provide individualised learn-
ing. 
● Signposting and referring 
for additional support 
● Daily live lessons and rec-
orded lessons for children to 
speak to their teacher and 
their classmates. 
● Telephone calls with par-
ents to support them with any 
questions or concerns 
After a short settling in pe-
riod, we did adopt the whole 
school PSHE approach, with 
assessments taking place 
and being disguised / crea-
tive within this. This gave 
staff the building blocks to 
plan for the remainder of the 
year and prioritise the curricu-
lum. From this, core content 
and skills that had been 
missed were ranked accord-
ingly, thus informing next 
steps.  
The Educational Lead 
Teacher was employed and 
delivered bespoke interven-
tions across the school; see 
below, Lessons Learned for 
Targeted Support.  

 

into teachers practice. Such 

gaps have been identified 

using the gap analysis tool, 

which has then been passed 

onto the next teacher to 

inform their planning from 

the outset with their new 

class. Once Curriculum 

Prioritisation gaps are 

covered, new curriculum 

areas can then begin. For 

example, we have adapted 

our maths curriculum to suit 

this e.g. maths teachers are 

following the White Rose 

Ready to Progress 

Document. Therefore, we 

will continue to follow White 

Rose and the Maths 

mastery approach, but also 

linking this to Ready To 

Progress. Consequently, 

merging Ready To Progress 

to planning with the White 

Rose small steps process. 

From September 2021, we 

will adopt a whole school 

approach to assessing 

children. We will begin to 

use Aspire Tracker and 

NFER rather than Target 

Tracker. This is so that, we 

can administer DfE tests, 

standardised tests and 

compare results Nationally. 

Historically, such information 

has been difficult to obtain 

by school staff.  

 

 

ii. Targeted support 
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Desired 

outcome 

Chosen 

action/approach 

Impact: Did you meet the 

success criteria? Include 

impact on pupils not eligible 

for PP, if appropriate 

Lessons learned  

(and whether you will 

continue with this approach) 

To implement 

research 

based 

interventions 

“Promising 

Projects” 

(sourced from 

the Education 

Endowment 

Foundation), 

to support 

disadvantaged 

pupils catch 

up on missed 

learning. In 

order to close 

the gap 

amongst 

peers and 

accelerate 

progress. 

 

Continued use and 

training of other 

research-based 

interventions Precision 

Teaching, Zones of 

Regulation, Colourful 

Semantics, Accelerated 

Reader, Verbalisation 

and Visualisation, 

Nurture Group 

Provision etc…  

Staff INSETs and staff 

meeting time led by 

external agencies 

(where appropriate) to 

address CPD e.g. EPS, 

OT, SLCN and 

Behaviour Support. 

Provision maps 

highlighting PPG 

children, with entry and 

exit levels to show. 

All provision maps set 

by the class teacher 

must have at least one 

intervention that is 

either pre teaching or a 

‘pop-up’ intervention. 

Furthermore, to ensure 

that these children are 

getting a broad and 

balanced curriculum, a 

child is not allowed to 

miss more than two 

worships in a week. 

Relevant staff received 

appropriate training in 

Precision Teaching, Colourful 

Semantics, Zones of 

Regulation, Black Sheep 

Press, Word Aware 

approach, ELSA training and 

ELSA supervision. 

Such training was 

subsequently deployed 

across the school to target 

our PPG children.  

Data from Provision Mapping 

shows that our PPG children 

received 184 research-based 

interventions compared to 

non PPGs 244. The whole 

school average for PPG 

outcomes was +0.24, 

compared to non PPG being 

+0.25. Demonstrating that the 

whole school average, both 

PPG and non PPG children 

are exceeding their outcomes 

from their targeted support 

across the school, with PPG 

children being broadly in line 

with peers. 

Class teachers did implement 

the new approach, with at 

least one of their 

interventions being a pre 

teach or a “pop up” 

intervention. This was so that 

children who needed targeted 

support did not continuously 

miss worship or other non-

The tuition provided from 

EMT has been beneficial, 

with supporting 50% of the 

PPG children in Years 2, 3, 

4 and 5. Moving forward the 

school are keen to have this 

support continue, so that 

more children are targeted 

across the school. Again, 

the focus will be writing, 

dependent on whether EMT 

continue to be a NTP 

provider. Failing this, we will 

seek support from other 

NTP providers, provided the 

cost is subsidised for 

disadvantaged pupils.  

Research based 

interventions continue to be 

successful with improving 

children’s outcomes. 

Consequently, ongoing CPD 

and training will be 

necessary to ensure new 

members of staff have the 

relevant knowledge and 

skills to deliver such 

interventions.  

Pupil voice indicated that the 

children enjoyed having the 

opportunity to attend the 

worship sessions. Moving 

forward, we will continue to 

adopt the approach in which 

children cannot miss two 

worships within a week. The 

“pop up” interventions were 
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Employment of 

Educational Lead 

Teacher to work with 

pupils in all year 

groups. To deliver a 

bespoke and pupil 

centred curriculum to 

reduce the impact on 

lost educational hours. 

Additional interventions 

provided by the 

SENCO, Curriculum 

Lead, Maths Lead and 

Educational Project 

Lead– targeting 

children across the 

school. 

HLTA to continue to 

work 1:1 with select 

children across the 

school for 30 min a 

week. 

core curriculum areas. 

Additional interventions were 

provided by the SENCO, 

Curriculum Lead, Maths 

Lead, Educational Project 

Lead and English lead. Such 

staff targeted children across 

the school, both during 

lockdown / home learning 

and while in school. The 

impact being that children 

received a broad and 

balanced curriculum, from 

staff with QTS.  

All Saints Benhilton become 

a National Tuition Partner / 

Programme (NTP) school, 

working collaboratively with 

EM Tuition who delivered 

targeted interventions by a 

qualified teacher across the 

school, solely for the PPG 

children. These interventions 

took place face to face within 

school for Years 2, 3, 4 and 

5. The focus of these 

sessions being writing, as the 

in house data showed this 

was an area of concern 

across the school. All children 

made progress with their 

tutor, impacting 50% of the 

PPG children in each year 

group. In addition, 11 children 

will receive tuition at home 

over the 2021 summer 

holidays.   

also extremely effective with 

providing immediate 

feedback and addressing 

misconceptions. 

In theory, employing an 

Education Lead teacher was 

the right decision at the right 

time. Who delivered catch 

up interventions across the 

school, with a particular 

focus on PPG children. 

Upon reflection, there were 

(and are) far too many 

children, post lockdown, 

who were disadvantaged 

and significant gaps within 

their learning – in addition to 

the emerging SEMH needs. 

Teaching staff could not 

have foreseen such gaps 

and needs. Moving forward, 

we will not continue with 

employing an Education 

Lead teacher, as the cost is 

substantially high and the 

impact being not as 

anticipated i.e. not value for 

money. Moving forward, 

such funding will be used to 

focus on a whole school 

approach. Particularly 

focusing on whole school 

CPD, adapting the 

curriculum and subsidised 

tuition.  

iii. Other approaches 

Desired 

outcome 

Chosen 

action/approach 

Impact: Did you meet the 

success criteria? Include 

Lessons learned  
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impact on pupils not eligible 

for PP, if appropriate 

(and whether you will 

continue with this approach) 

Staff to 

continue 

ensuring that 

the emotional 

wellbeing of 

vulnerable 

children, who 

are PPG, is 

met in an 

inclusive and 

or nurturing 

way. This is 

so that PPG’s 

attendance 

and 

punctuality 

increases in 

line with their 

peers. 

 

Provide ongoing super-
vision training for our 
two trained ELSAs, to 
continue to cater for 
children’s emotional 
wellbeing in school. 
Family Support Worker 
(FSW) to target vulner-
able children/ families 
so that those who are 
persistently low attend-
ers or arrive late due to 
family circumstances 
are targeted.   
Breakfast club - “Tecki 
Breki club.” Purchase 
time for attendance re-
lated advice and sup-
port package from 
Cognus. 
Ongoing Nurture group 
Provision for targeted 
children and training for 
the two nurture group 
practitioners. 
PPG incentive for 
100% attendance – 
those eligible for PPG 
and have 100% attend-
ance for a term will re-
ceive a £50 voucher to 
spend in school e.g. 
uniform, extra-curricular 
clubs, dress up day 
clothes etc…  
The EEF recommends:   
Staff being alert to 
which pupils are more 
likely to be absent; and 
inform the SLT or the 
FSW as soon as they 
notice any worrying 
patterns in disadvan-
taged pupils' attend-
ance. 

Whole school initiative, 

offering £50 to families 

to spend within school 

Two new members of staff 
are now trained ELSAs, tak-
ing the school total to 4 quali-
fied practitioners. They con-
tinue to meet the SEMH 
needs of individual children 
on a 1:1 basis, in particular 
our LAC, post LAC and PPG 
children. All the children who 
received 1:1 ELSA made 
strong progress towards their 
individual outcomes which 
correspondent with high lev-
els of attendance amongst 
these children.  
The school did purchase the 
package for attendance re-
lated advice from Cognus. 
However, refunded the cost 
as we did not receive the ser-
vice, due to issues surround-
ing staffing from Cognus. Ra-
ther, we invested the money 
with enriching PPG children 
and their families’ extra-cur-
ricular activities e.g. purchas-
ing theatre tickets, purchas-
ing PCs, after school clubs, 
half term provision etc...  
As bubbles were not being 
able to mix, the Nurture group 
was used to support our Year 
2 children, rather than in pre-
vious years in which the chil-
dren who formed the group 
would be from across the 
school. All children made pro-
gress towards their individual 
Boxall profiles from their 
starting point.  
Some staff were extremely 
vigilant to those children who 
were persistently absent and 
reported this to the SENCO 
and FSW which allowed for 
early intervention. 
The new incentive to raise 

PPG attendance in which 

Due to staffing, it is 

imperative moving forward 

we have additional members 

of staff trained in delivering 

the nurture group, as well as 

the Drawing and Talking 

intervention. Post lockdown, 

the emerging need across 

the school is SEMH and 

behaviour, particularly 

amongst our PPG children.  

This will require continuous 

targeting, to ensure the 

children’s needs continue to 

be met and their attendance 

figure remains high. Where 

appropriate specialist 

agency will be sought to 

support children in either a 

small group or 1:1. Adapt to 

Learn were commissioned 

this year to work 1:1 with 

children across the school, 

supporting children who are 

PPG and have SEN. The 

strategy of seeking external 

support and targeting 

support early worked well 

and was well received 

amongst parents.  

School has also purchased 

a tortoise and some 

chickens, as a form of 

therapeutic intervention for 

the children. The children 

are engaged with the 

animals and are keen to visit 

them throughout the day. 

The animals have also 

motivated children who 
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e.g. uniform, stationery, 

trips etc... if their child 

has 100% attendance 

for a term. 

children who had 100% 

attendance for a term would 

receive a £50 voucher. The 

£50 voucher had to be spent 

within school e.g. school 

uniform, reading books, pens, 

pencils, backpack or other 

resources etc.. The impact of 

this being, PPG attendance 

for this year stands at 96.8% 

A significant improvement 

from last year’s figure, which 

was 93.8%. PPG attendance 

is now broadly in line with 

non-PPG. 

struggle with transitions and 

seem to be calming. There 

is considerable research to 

show that such animals can 

contribute significantly to a 

positive environment, as 

well as have a positive 

impact on children’s social 

and emotional development, 

behaviour and enthusiasm 

towards learning.  

One initiative that the school 

will continue with moving 

forward is purchasing 

Chromebooks for every new 

successful PPG applicant. 

The Chromebooks are kept 

in school, but parents 

appreciate the fact that their 

child has their own device. 

 

In house data for attainment, Spring 2021 showed: 

 

In house data for attainment, Summer 2021 showed: 
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With the exception of Year 1 PPG children, the data shows that for attainment, all year 

groups made progress with reading, writing and maths for age expected expectations. 

Similarly, from Spring – Summer 2021, the percentage of children achieving the greater 

depth standard increased, albeit attainment for age expected expectations and greater 

depth being below the whole school target. It is clear that the Pupil Premium strategy 

2020 – 2021 had a purposeful impact in terms of data, however this was significantly 

hindered by the various lockdowns and burst bubbles meaning children missed face to 

face teaching and learning.  

Externally provided programmes 

Programme Provider 

National Tutoring Programme EMT Tuition  
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Further information (optional) 

The recovery premium funding allocation amounted to £28757, £27321 of which was 

used to employ an Educational Project Lead, leaving a balance of £1436. In retrospect, 

this did not have the intended impact on the outcomes for the 2020 - 2021 pupil 

premium strategy or the whole school, as indicated within Part B of this document. As 

part of the School Improvement Plan (SIP) 2021 – 2022, the whole school area for 

development will be “Priority 1:5: To raise the progress and attainment of all children 

with a particular focus on PPG and SEND.” Thereby shifting the focus from targeted 

support to quality teaching for all.  

It is pertinent to note that the current and previous Pupil Premium Strategies have not 

reflected the cost of recruiting experienced teachers. 

Lastly, we have put a robust evaluation framework in place for the duration of our 

three-year approach and will adjust our plan over time to secure better outcomes for 

pupils. 

 


